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CHAPTER I
INTRODUCTION
Statement of the Problem
The problems of punctuation in the written form of
language appear to have caused the teachers of Prairie
View College much concern. There have been many criticisms

of the college students who continually grow worse in .
punctuating essay-type examinations,

compositions, peri-

odical reports, letters, and investigative papers.
This study deals with the punctuation errors of students beginning college work in English. The problem that
contronts this research is:
1. What are the punctuation needs of the average
Prairie View Student?
2. What alterations in the English curriculum shoul.d
be made to satisfy these needs?
The following questions should be pertinent in finding the answer to the above problems for freshmen students:
1. Are punctuation errors of the Prairie View students
numerous enough to suggest special remedial attention?
2. Is there any relationship between the - student's
background and his ability to punctuate?
3. Is the present program in English adequate to take
care of the punctuation needs of the students?
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source of Data
The data for this study were obtained from the work
in individual folders that are kept by the teachers of the
English department for each student in their classes.

At

the beginning of the school term, the students give their
folders to their teachers. As assignments are written up
by the students, they are put in the folders and kept,
atter the student has seen his grade and checked his errors. Examinations are filed the same way.
The student's work as it appears in the folder has
already been corrected by the ~nglish teachers. The writer
studied the punctuation errors, including those marked by
the teacher and others, appearing in three hundred folders,
using 197 folders from the freshman class which entered
college in September, 1944, and 103 folders for the freshman class which entered college in February, 1945. The
folders contain letters, lists of sentences, compositions,
tests, periodical reports, and Biblical stories, as prescribed by the English department.

In the selection of

this material only those punctuation marks receiving the
most frequent usage were considered:

namely, the period,

the comma, the colon, the semicolon, the question mark,
the quotation marks, and the hyphen.
Method of Procedure
The punctuation errors in each folder made by each
student were counted. The errors were classified;

under
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each punctuation situation (headed: period, comma, colon,
and so on) the punctuation errors of each individual were
checked and tabulated. 'l'he number of words per page was
determined; the total number or words on all pages was estimated; then these figures were tabulated. Since some
folders contained a large number of words, whi.le others
contained a smaller number, the ratio or the frequency or
errors to the amount or material contributed by the students was computed. Any folder containing less than ten
pages was excluded from this study.
In determining a punctuation error, the writer or
this study, and the English teachers in general, were
guided by rules that commonly appear in handbooks and
grammars. The textbooks recommended and used by the English department were Direct Communication, by R. G. Davis,
F. G. Fasset, Jr.,

w. c.

Green,

F.

c.

Packard, Jr., and

Mark Scherer; and English Fundamentals (Form A, Revised),
by D.

w.

Emery and J.M. Kierzek.

Practically all books

on grammar used as references of more than a decade ago
have regular chapters indicating punctuation, while books
or the modern type give some form or punctuation in several chapters in connection with other mechanics of English.

These books give the student wealth or information on
punctuation principles.
But the English department does not limit the students
1n the freshman class to handbook and textbook contents
alone. They are also required to write compositions based
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on newspaper, magazine, fiction, biographical, and Biblical readings. Hence the student 1s not only acquainted with
the rules of composition as outlined in the handbooks and
grammars, but also has contact with the actual composition
practices of professional writers and literary masters.
It is true that the usage of professional writers is
not always 1n accordance with rules found in handbooks and
grammars, and the consensus of the best modern grammarians
seems to be that the usage of the professional writers is
the most reliable guide. Ralph H. Singleton, for example,

'The mature writers use punctuation marks advisedly

says,

to convey information according to a common agreement among
English-speaking people." 1

Furthermore, Bryant and Aiken

state that since punctuation marks tend to look clustered
and unattractive on the printed pages of newspapers and
magazines, certain experimenters have reduced the number
of punctuation marks. They instance George Bernard Shaw
and Robert Bridges as radical

in their use of punctuation

in titles, inscriptions, headings, and other single locutions.•

A.H. Marckwardt points out that fewer marks of punctuation are found in newspapers than in magazines and
books. He states that:
1

Ralph H. Singleton, "How to Teach Punctuation,"
Qollege English. November, 1944, Vol. 6, No. 2. p. 111.
2
Margaret Bryant and .Janet Rankin Aiken, Pstchology
of English. Columbia University Press, Morn1ngs7:le
Heights, New York, 1940, p. 127.
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In general, newspaper punctuation is
lighter, uses fewer points than book
and magazine punctuation. The reason
for this is apparent enough when we
remember that newspaper sentences
are frequently simpler in structure
and shorter than those appearing in
other types of published material.
Moreover, the narrower newspaper
columns and smaller type would not
readily admit so many points as the
more spacifus form ot books and
magazines.
Lucia Mirrielees also states that,

"For the current

usage of punctuation marks, recent books published by reputable firms, and particularly magazines of good standing
are your safest guides." 2

She recommends the editorials

of the Saturday Evening Post as a standard guide tor punctuation marks. The editorials of the Journal of' Educational
Research, and the New York ,1mes are suggested, also,

as

good authority on punctuation.
From these opinions, it would seem that usage is better than rule; yet the rule ls safe and facilitates teaching and judging of errors. li'or the freshman student who

does not have the maturity of judgment to distinguish between accurate or good

and inaccurate or poor punctuation

as it appears 1n printed. matter, can learn to apply rules
which will protect him from gross errors until he develops
a judgment that will allow him the freedom and individuality of' the professional writer.
1

Albert Henry Marckwardt, Introduction to the English
Language. Oxf'or4 University Press, New York, 1942, p. 158.
*Lucia Mirrielees, Teaching Composition and Litera~ . Harcourt, Brace and Company, New York, 1943, p. 128.

6

As a result of this investigation, the writer hopes
that a plan of instruction can be devised which will be of
value to a worthwhile remedial program 1n this field. It
1s impossible to lay down a complete set of punctuation
rules to be adhered to rigidly, but certain conventional
and generally accepted rules may be safely prescribed. On
this basis, some of the forms of punctuation skills shou1d
be fused with the other mechanics and become a continuous
part of the program in the Bnglish department.
The

writer hopes this study will aid in reducing the

punctuation errors of the f'uture freshmen students of
Prairie View. The freshmen students of 1944-1945 were
probably no different from former students or those who
will come in the future; hence it is probable that any in-

formation that can be obtained about this group will have
valid application to the freshman groups entering this
college in the f'uture.
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CHAPTER II
PRESENT METHOD OF PUNCTUATION INSTRUCTION AT
PRAIRIE VIE.W COLLEGE
In order to get a clear idea of the methods or punctuation instruction used by the instructors who taught the
students involved in this study, questionnaires were sent
out to each teacher 1n the English department (see appendixB ).

The questionnaires were given to teachers who had

taught English 113, the first semester freshman English
course. The writer sent out eight questionnaires and seven
teachers replied.
Some were answered more fully than others, but

not

with sufficient clearness to serve as a basis for the
study. The answers submitted to each question dealing with
different phases of punctuation were as follows:
Question one:

"How many students were enrolled in

your English class 113?"
This question was asked to give the basic idea that
the teachers had enough students
answers.

to substantiate

their

The following table shows how many students were

taught and when they were taught.

The three teachers who

taught English 113 one semester only taught about ten per
cent of the students appearing in this study.

Hence,

the

answers they gave are ample enough to judge the abilities
and needs of the freshmen students.
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TABLE I
NUMBER OF STUDENTS TAUGHT BY ENGLISH TEACHERS
First
Semester

Second
Semester

Total

2

58
58

3

37

60
60
0

118
118
37

5

~'7

~

Teacher
1

4
6

7

~r

44

,~

4C,
~g

5g
3'1

40

0

Total

Ise>
575

Seven teachers answered the questionnaires and their
opinions lend some light on what the student needs in
punctuation skills;

little or no information was given on

alteration of the outline.
Questions two, three. and f'oui- are shown 1n Table II.
Question two:

"Did your students, 1n your opinion,

know how to punctuate when they f'irst entered college?"
Question three:

"Do you include the study of punc-

tuation marks as a definite unit 1n your course?"
Question f'our:

"If' so, about what percentage of

class time per semester do you devote to it?"
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TABLE II
ANSWERS TO QUESTIONS ONE, TWO, AND THREE

Teacher
1

~
~

'.I
5
~

7

Question 2:
Did Students
know Punctuation?
Poor
Poor
l'alr
Poor
Poor
l'alr
Poor

Question 3:
D1d you inelude punctuation in
Unit?
Yes
!es
!es
ffo
'!'es

Yes
Yes

Question 4:
What percentage?
No answer
~

r2

No answer

!~
!~

4-6

Class ,Eeriods

The above table gives a clear perspective ot the condition ot the knowledge 1n punctuation skills or the
freshmen students ot 1944-1945 when they entered college.
From the answers that were given, the freshmen needed attention, and, after seeing the students• needs, five
teachers included some form ot punctuation in their unit
to aid the students, while the one who answered "no" made
some provision in another manner to meet the needs of the
students (see question five). Four gave some designated
time to punctuation in collaboration with the other mechanics. It is apparent, then, that most ot the freshmen
students were given some training in punctuation skills.
Question five:

"It not, what provisions, if any,

do you make tor the improvement of the students• punctuation?"
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The teacher who answered "no" in question three. submits this answer to question five:

"Required to correct

mistakes made on papers."
Question six:

"What punctuation errors seemed to

cause the students the most trouble?"
The following chart will give the answer to this
question:
TABLE III
MARKS CHECKED BY TEACHERS AS GIVING THE MOST TROUBIE
Punctuation Marks
Period
Comma
Colon
Semicolon
Quotation Mark
Hyphen
Apostrophe
Question Mark
No particular one

Number or Teachers
4

6
3

4
2

1
4
1
1

The punctuation mark that gives the most trouble to
the average Prairie View students is the comma. The period, semicolon. and apostrophe are tied for second place.
while the colon was next in giving the most trouble. All
the teachers believed the students were deficient 1n the
punctuation skills. No teacher indicated that his stUdents
did not have trouble with punctuation marks. The one who
answered

ttNo particular one"

gave trouble.

meant that all of the marks
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Question seven:

''What authority did you use 1n de-

termining punctuation errors?"
Three choices were offered here:
rules.
Both.

(2)

Practice of professional writers.

Five teachers checked

two checked

(1) Grammatical

"both,"

and (3)

"grammatical rules,"

while

Hence, it can be said that the teach-

ers depend mainly on authority of the grammars in determining what a punctuation error is.
Question eight:

"Did the students show any improve-

ment in punctuation at the close of the semester?

Indi-

cate by check.
Table IV will show the answer:

TABLE IV
EXTENT OF IMPROVEMENT AT CLOSE OF SEMESTER
Teacher
l
2
3

4
5
6

7

Answers
Slow improvement
Slow improvement
Great improvement
No improvement
Slow improvement
Fair improvement
Fair improvement

It may be inferred from those answers that most
teachers are not entirely satisfied with the progress in
punctuation that students make under instruction. Those
students who were classified as making "slow improvement''
or "no improvement"

in punctuation probably need more or
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better instruction in punctuation skills.
Question nine:

"What alterations or revisions in in-

struction do you suggest to improve the students• punctuation?"
/

Two did not answer, one answered "none," and tour
others answered as follows:
1. "More time in the course outline should be allotted f'or the study of' punctuation."
2. "More emphasis on punctuation and its uses in the
sentence."
3. "More stress on punctuation in collaboration with
other mechanics of English."
4. "That ·we teach punctuation as a unit--over a longer period of time."
Question ten:
at titude

"Indicate the students• reaction

or

toward the study of punctuation."

The seven answers received were as follows:
l. "There was a favorable reaction to the study of
punctuation, but the improvement was slow because
mistaken ideas of' punctuation were so deeply
rooted."
2. "Favorable • "
3. "None def' ini te."
4. "There was a normal reaction--some were interested,
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and others were not."
5. "Not favorable."
6. "There should have been a better reaction than was
exhibited."
7. "At first, bewildered, later saw the need."
Questions six, nine, and ten have strong bearings on
the two problems involved in this study:

"Are punctuation

errors of the Prairie View students numerous enough to
suggest special remedial attention?"

"Is the present pro-

gram in English adequate to take care of the punctuation
needs of the students?"
From the answers submitted to the questions it is
evident that three teachers advocated more emphasis, time,
and stress in the teaching of punctuation. One advocated
having a longer period of time. One teacher remarked at
the end of the questionnaire that:

"Punctuation should be

more thoroughly taught in the secondary schools."
After the sunnnation of these opinions, recommendations
for revision should be made, 1n this study, on the actual
conditions as indicated by the punctuation errors found in
the students• folders.
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CHAPTER III
ANALYSIS OF DATA
As the first step, authoritative words on punctuation
marks were studied to determine the generally accepted
rules for the use of common punctuation marks, particularly those which were responsible for the greatest number of
errors in the student's work or composition. As previously
stated, there has been a collection and organization of
punctuation errors in 300 students• folders of the freshman class of 1944-1945. Several punctuation items are
grouped under one head because of the close relationship
in their characteristics,--thus reducing the punctuation
skills to eight main heads to be grouped and tabulated.
Nature or Errors Found
l. Period after a direct question.
2. Period to set off a direct quotation from the rest of
the sentence.
3. Period after an expression formally introducing a list.
4. Omission of period at end of sentence.
5. Omission of period after an abbreviation •
.
6. Omission of period after initials.
7. Connna between clauses of a compound sentence when not
joined by a conjunction.

a.

Comma after an expression formally introducing a list.

9. Comma omitted between name of month and figure representing day of month in a date.
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10. Comma after "following" when it is followed by other
words in an expression formal.ly introducing a list.
11. Comma after an abbreviation.
12. Omission of comma in complimentary close of letter.
13. Commas used to separate items

or

a series when there

is internal punctuation.
14. Omission of comma between city and state.
15. Omission of comma before the conjunction when used be-

tween the last two words in a series.
16. comma used before a conjunctive adverb. if it separates

the co-ordinate clauses of a compound sentence.
17. Apostrophe in plural nouns not showing possession.

18. Omission of apostrophe in contraction.
19. Omission of apostrophe showing possession.
20. Omission of apostrophe to form the plurals of numerals

and letters or the alphabet.
21. Semicolon after an expression fo~ally introducing a
11st.
22. Semicolon after the salutation in a business letter.
23. Semicolon to separate the clauses of a sentence in a

series.
24. Omission of hyphen at the end of the line when sepa-

rating a word.
25. Omission of hyphen in hyphenated words. or compound

words.
26. Omission of end quotation mark.
27. Omission of both quotation marks around quoted state-
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ments.
28. Omission of quotation marks beginning quoted statements.
29. Omission of colon after salutation in a business letter.
30. Use of colon after salutation in friendly letter.
Total Punctuation Errors of a11 types
From these types of errors just presented, it is then
necessary to proceed to diagnose the students' needs. When
the student enters college too much progress should not be
expected for the first few weeks. It is here that the students' work in the folders will determine what they have
done during the first and second semester of 1944-1945.
Some idea of the actual grouping of the total number of
all punctuation errors made by the students may be gained
from Table

v.

The punctuation errors included in the to-

tals given in this table are as follows:

the period, the

comma, the semicolon, the colon, the quotation mark, the
question mark, the apostrophe, and the hyphen.
Table Vis a delineation of the distribution of punctuation errors made by 300 freshmen students for the first
and second semesters of 1944-1945.
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TABLE V
TOTAL PUNCTUATION ERRORS OF ALL TYPES
MADE BY 300 FRESHMEN STUDENTS DURING
THE REGULAR SESSION OF 1944-1945,
AT PRAIRIE VIEW COLLEGE
Number of Errors 1
Made by Students

Number of
Students

90-99

1

70-79

i

80-89

0

60-69

3

40-49
30-39

7

20-29
10-19
0- 9

20
69
189

5

Total

300

Median = 7.94
Third Quartile= 15.65
Most of the students in this study had entered the
freshman class for the first time. It will be noted that
more than half of the students made less than 10 errors.
The majority of the Prairie View College freshmen students
have a fair knowledge of punctuation, while those students
who made a large number of errors need remedial work in
punctuation skills.
Since the median is 7.94, this means that one half of
the students made punctuation errors less than or equal to
1

1n this and the following tables, "Number of errors 1'
refers to the average number of errors per thousand words
of written material.
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7.94, while the other half made punctuation errors equal
to or greater than 7.94. In other words 50 per cent, or
150 students, made less than 8 punctuation errors for each

thousand words written.
The third quartile falls at 15.65 in the first and
second class interval, which shows that the students who
made punctuation errors are highly concentrated in the
range from Oto 15.65. This is a small range for 225 pupils and none of their errors exceeded 15.65. In other
words

75 per cen~ or 225 students made less than 16 punc-

tuation errors for each thousand words of written material.
Punctuation Errors Involving the Period
A

frequency distribution of the freshmen students'

errors in period omission after sentences is shown in
Table VI. This table places together students of like
ability in the freshman class of 1944-1945.

TABLE VI
PUNCTUATION ERRORS INVOLVING OMISSION
OF PERIODS MAD~ BY 300 FRESHMEN
STUDENTS OF 1944-1945
Number of
Errors
24-25

22-23

20-21
18-19
16-17

14-15
12-13
10-11
8- g

6- 7

Number of
Students
2

0

1
0

l

7
7

16
22
17

19

TABLE VI (CONTINUED)
Number of
Students

Number of
Errors
4-5

33

2-3
0-1

61

Total

133
300

The students, seemingly, understood the use of the
period, but carelessly forgot to put a period after some
of their sentences. Only two students omitted 25 periods
a!'ter sentences in their folders during the entire semester. In that particular punctuation error, the students
need training in period consciousness, its use, and its
importance in the sentence.
Table VII includes punctuation errors involving periods put after incomplete sentences. This is known as the
period fault.
TABLE VII
PUNCTUATION ERRORS INVOLVING
THE PERIOD FAULT MADE BY 300
FRESHMEN STUDENTS OF
1944-19~5

Number or
Errors

Number of
Students

10-11

5

8- 9

14
12

6- 7
4- 5

33
62
174

2- 3
0- 1

Total

300
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Table VII shows that the majority of the students
made one or no period fault in their folders. The errors
indicated 1n the period are not su£f1cient to determine
the extent of their usage of punctuation skills and their
knowledge of the rules. Thia, again, brings into consideration the stressing of period consciousness of the freshmen students 1n punctuation skills. Too, there is a need
for remedial work for the poor or careless students in
that fault.
Table VIII shows how many periods were missing in the
use of the abbreviations and initials.

TABLE VIII
PUNCTUATION ERRORS INVOLVING OMISSION
OF PERIODS IN ABBREVIATIONS AND
INITIALS MADE BY 300 FRESHMEN
STUDENTS OF 1944-1945
Number or
Errors
18-19
16-17
14-15
12-13
10-11
8- 9

Number of
Students
1
0
4
5

6- 7
4- 5
2- 3

0- 1
Total

5
16
14
24
58
173
300

In Table VIII the largest number of students are
found making errors by omitting one or no period

after
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abbreviations and initials. Perhaps this fault could have
been less had the student reviewed his work. The students
involved in this study understand the use of periods after
abbreviations and initials, but forget to put the period
on their work while hurrying to get through. The reason
for this statement is that the writer observed in many instances where there were two initials there was a period
after one initial and none after the other.
There are stenographers who tend to leave periods off
initials and abbreviations, perhaps to save time, and perhaps a conventional use, but the student should not attempt that practice in the freshman class.

In the reading room of the English division the students come in contact with many articles in magazines and
newspapers where abbreviations are omitted. Students are
allowed to read any newspaper or magazine they choose in
the reading room, and if that material is used;

perhaps

that accounts for the omission of periods after abbreviations and initials.
Comm.a Errors Made by Freshmen Students
Table IX presents the distribution of comma faults.
More than half of the freshmen students made one or no error in this fault. The comma faults that make up this table
represent the use of conmas between independent clauses
not joined by a conjunction.
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TABLE IX
PUNCTUATION ERRORS INVOLVING
COMMA FAULTS MADE BY 300
FRESHMEN STUDENTS OF
1944-1945

Number of
Students

Number of
Errors

1

18-19

16-17
14-15

0

2

12-13

2
13
21
19

10-11
8- 9
6- 7
4- 5

24

56

2- 3

o-

I

Total

300

The omission of commas may have caused a certain
amount of confusion in its usage, due to the lack of understanding the rule. With a situation like this, the student needs instruction on the grammatical. rules of the
commas. At this juncture he can be insisted upon to restudy or to re-learn the rules for commas.
Table X shows the number of errors made involving the
use of the comma in the series. It is the omission of the
connna before the conjunction

..!!E. between the last two

words, phrases, clauses in a series. This error appeared
in letters which required ordering articles in the letter
writing unit. A series of articles were ordered and the
comma was omitted before the conjunction.
The following table presents these errors:
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TABLE X
PUNCTUATION ERRORS INVOLVING
THE COMMA IN SERIES MADE BY
300 FRESHMEN STUDENTS OF
1944-1945
Number of
Students

Number of
Errors
10-11

5

8- 9

10

6- 7

9

4- 5

17

2- 3
0- 1

46

213
Total

300

Table X gives a clear conception of the freshmen students that ranked high in the understanding the use of the
comma 1n the series of words. A large number of students
failed to use the comma between the last two words in a
Perhaps they
using the style of
newspapers by omitting the comma before the conjunction
series before and.

~

were

between the last two words in a series. Too, there

were not many sentences of this type in the folders, but

with the exception of a few students this error was constantly made. They, seemingly, understood the rule and
usage of the connna in the series, but not the comma before
and between the last two words in a series. It is readily
seen, then, that the freshmen students need more information in the series where a comma is needed before the conjunction~-
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Punctuation Errors Involving the Semicolon
The sendcolon fault is concerned with the omission and
misuse of the semicolon as found in Table XI.
TABLE XI
PUNCTUATION ERRORS INVOLVING
SEMICOLON MADE BY 300
FRESHMEN STUDENTS OF
1944-1945

Number of
Students

Number of
Errors

4

8-9

6

4-5

29

2-3

55

0-1

206
Total

300

Table XI involves the large number of students that
made faults in semicolon, and it also contains the

number

of students who did not make any errors, and those students who made one error 1n their folders. The majority of
errors came in the salutation of business letters and in
introducing words, or lists, where most of the students
made errors by confusing the usage of the semicolons with
the usage of the colons. The next highest number of semicolons were omitted in compound sentences not connected by
a conjunction. The semicolon was sometimes erroneously
used in the complimentary close of a letter.
Punctuation Errors Involving the Colon
Table XII introduces the number of colon errors made
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by the freshmen students.
TABLE XII
PUNCTUATION ERRORS INVOLVING
THE COLON MADE BY 300
FRESHMEN STUDENTS OF
1944-1945

Number of
Students

Number of
Errors

6
11
19
36
67

10-11
8- 9

6- 7
4- 5
2- 3
o- l

Total

161
300

Table XII indicates that 53 per cent, or 161 students
made one or no punctuation error in the colon. The colon
was one of the most abused punctuation marks. There was a
·general mix up of usage and rule that caused a number of
errors in the use of the colon in the salutation of a bus'

iness letter and introducing lists of words, phrases, or
clauses. Again, it was noticed that the students did not
understand the rule nor the usage in the colon as well as
they should have.
Punctuation Errors Involving the Quotation Mark
Table XIII brings out the fact that the students made
fewer errors in quotation marks than they made in the comma, the colon, or the semicolon.
fhe "·· R.V., Bank s Libi--<J.n,
Prairie

11...._~

..-al.Pia

~ew unlVer~i-1-..
·
J

T.- ~
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TABLE XIII
PUNCTUATION ERRORS INVOLVING
QUOTATION MARKS MADE BY 300
FRESHMEN STUDENTS OF
1944-1945
Number of
Errors

Number of
Students

12-13
10-11
8- 9
6- 7
4- 5
2- 3

0- l

Total

1
1
10
20
57
77
134
300

Table XIII makes it clear that 50 per cent, or 150
students making less than three error

in quotation marks

fell in the first and second interval. Most of the errors
here were caused by using quotation marks either at the beginning or end of the quoted material. The students usually
forgot to enclose quoted material with quotation marks.
Punctuation

rrors Involving the Apostrophe

Table XIV deals with the number of apostrophe faults
committed by the freshmen students.

The apostrophe is a

fault when the student fails to put it in its rightful
place in contraction, possession, and plural or numbers,
or letters. The latter had little or no place in the compositions. The trouble here, as was observed, was the lack
of knowing the rule; hence, the students could not apply
it to their work.
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TABLE XIV
PUNCTUATION ERRORS INVOLVING
THE APOSTROPHE MADE BY 300
FRESHMEN STUDENTS OF
1944-1945

Number of
Students

Number of
Errors

8
5

8-9
6-7

21

4-5

21

2-3

145

0-1

Total

300

The students know there is a mark that involves ownership,and in trying to apply it to their composition, it
is here that they tend to get the singular and plural forms
of the possessive case confused, especially, in the use of
the apostrophe. Constant drill should be used in teaching
this punctuation mark.
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CHAPTER IV
RELATIONSHIP BETWEEN STUDENTS' BACKGROUND AND
THEIR PUNCTUATION ERRORS
It is impossible for a college Jm~lish teacher to
know a freshman student's background when he first enters
college. The rating or the school the 1944-1945 freshman
student attended may have some bearing on what the student
has been exposed to in his high school work. It is known
among professional writers as well as with teachers that
high school students and freshmen college students know
very little of punctuation skills. It should be remembered
too that certain courses had to be followed in high schools
for teaching English to these same freshmen students of
1944-1945.
Since the punctuation skills are somewhat complicated
to the average freshman student, and English is assuming
the same position with other complicated subjects, it is
necessary to see some ot the courses in English offered by
State Accredited schools, and courses offered by high
schools recommended by the Southern Association of Colleges and Secondary Schools. 1
A large number or students that come from accredited
schools are required to take English for four years. All
students are required to have 16 units to enter Prairie
1

Bullet1n, State Department or Education, Texas Public Schools, 11 Standards and Activities of the D1v1s1on or
Supervision," 1943-1944. No. 438. p. 281.
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View College. 1

Three units

highest number

or

or

English are required; the

units required in any course.•

Prairie View has its modes of admission, as follows:
1. By transcript showing graduation from an accredit-

ed high school.
2. By entrance examination.
3. By individual approval. 8

The first two modes are self explanatory.

Any student who

wishes to enter college void of the first two requirements
can enter by the third mode, individual approval, if they
can

It

• • • Show by writing a composition that they have

an adequate connnand of English. 11 •

It will be observed

that one of the three modes of admission is recognized
when a student enters Prairie View College. The student
must know enough ~glish to enter

rairie View, because he

has to pass the course before leaving high school. He can
not enter college with deficiencies in ~'nglish. These are
the requirements for entering any college when there are
deficiencies of any kind:
Admission with Conditions.
Applicants who are high school _graduates may
enter with a condition in any one subject or
group, except .c.nglish, provided they have a
total of fiftee~ acceptable units. 8
1

Ibid.,
Ib1d.
aI'5Ia.
2

:fgfft·
_.,

• 290 •
pp. 280-281.
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The average freshman student that ls considered having had a sufficient background in English should understand the punctuation skills. Perhaps the student forgets
most of the technical functions of punctuation by the time
he enters college. It is possible that during his first
few months he is trying to recall his dormant thoughts on

punctuation. So many students are trying to get the
thought out of the printed page that they forget to even
notice the punctuation marks.
A comparison of errors is made between

all students

from 15 schools recommended by the State Executive Committee of the Southern Association of Colleges and Secondary
Schools, and all students from State accredited four-year
high schools;

all students appearing in this study. The

punctuation errors were computed on the basis of the average number of errors per thousand words or written material. It ls the writer's aim to find out whether there
is any relationship between the students' background and
his ability to punctuate.
This study consists of 300 freshmen students out of a
possible 700 freshmen students. But, from the 300 students
appearing in this study,

222 students attended State ac-

credited four-year high schools, and 78 students attended
schools recommended by the State Executive Committee of
the Southern Association of Colleges and Secondary Schools.
The registrar permitted the writer to get the names of
the high schools attended by the 300 students found in this
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study from the files of Prairie View College.
Table xv gives this picture in comparison:
TABLE XV
COMPARISON OF SCHOOLS RECOMMENDED
BY THE SOUTHERN ASSOCIATION OF
COLLEGES AND SECONDARY SCHOOLS

and

STATE ACCREDITED
FOUR-YEAR HIGH
SCHOOLS

Punctuation Errors are determined on the basis of one
thousand words written
Number of
Punctuation
Errors

Number of Students

Number of
Punctuation
Errors

Number of
Students
1

90-99
80-89

90-99
80-89
70-79

60-69

l

70-79

0
0

2

60-69

1

50-59
40-49
30-39

3

50-59

2

1

40-49
30-39

4
5

10-19

20
46

2

20-29

o-

3

9

Total

78

Median= 8.48

20-29
10-19

17
49
143

0-9

Total

222

Median= 7.76

It will be noted in Table XV that students from the
State accredited sohools made less than 8 punctuation errors as compared to the students from the schools recommended by the Southern Association who made less than 9
punctuation errors. It also shows that the students are
nearly equal in their quality of work. The total number of
errors was about the same,with the exception of a few students, in both classea of schools.
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This datum is insufficient to draw a general conclusion, but it is authentic as tar as this study is concerned. There were more students from the State accredited
schools than from the schools recommended by the Southern
Association of Colleges and Secondary Schools, and one
school out ot the list of schools recommended by the Southern Assooiation has no students appearing in this study,
while another has only one student appearing with a larg e
number of errors.
Prairie View freshmen students of 1944-45 who came
from the State accredited schools and schools recommended
by the Southern Assooiation of Colleges and Secondary
Schools have sufficient background and ability to learn
the punctuation skills as prescribed by the English department. The study of the 222 students gives the writer
a Tivid idea of the kind ot students appearing in this

study from State accredited schools. Students from both
the State accredited and schools recommended by the Southern Association of Colleges and Secondary Schools can do
better work in punctuation if there are alterations made
in the English outline

or

Prairie View College.
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CHAPTER V
INTERPRETATION OF PUNCTUATION ERRORS
The punctuation faults that were chosen for this study
were moat commonly made by the 300 students in the freshman class of 1944-1945. In tabulating the results the students making the same number of errors were grouped in the
same class interval.
Punctuation Marks that Need More Stress ; in Teaching
Many sentences can be written without commas. Many
sentences of this nature appeared in the students' folders.
However, some of them were short and did not need a comma,
but the longer sentences needed commas. To make a clear
sentence, comma usage is needed to group clauses and
phrases in longer sentences. Ofttimes the students evade
the use of internal punctuat~on marks, and those that they
use are inserted in the wrong place. Therefore, the comma
needs to be stressed in teaching internal punctuations.
The opinions of the teachers• present method of punctuation instruction in Chapter II, Table III, concerning
the comma show that the comma needs more stressing. The
comm.a faults made by the freshmen students show that the
comma needs more stressing.
The students should be instructed to have more regard
for the use of the period; because of its value to any composition. It has been observed that punctuation marks are
carelessly overlooked. When it is thought of, it is dabbed
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any place on the page, thereby causing a fault. Most sentences must have periods unless the sentence is an interrogative or exclamatory.

The period has the easiest

rule; yet it is less regarded in its use by the students.
Thus, the student is considered careless.
The way the students used the apostrophe proved that
there was no understanding of it when used in the possessive case, or the plural form of numbers, or letters.
The f r eshmen students do not understand the rules of the
apostrophe very much. The few sentences appearing in the
folders were wrong. There was no understanding of the rule
or the usage.
An earmark, in teaching the usage of the colon and

the semicolon, should be made, and emphasis should be put
on learning the rule. It has been observed in this research that students tend to get these two items, the
colon and the semicolon, confused. They are interchangeably used in most cases. Some students put the semicolon
where the colon should be or vice versa. In some cases the
semicolon was found after the complimentary close of a
letter. Colons were confused with connnas in the salutation
of business and friendly letters, and commas were used in
introducing lists of words, sentences, clauses, or phrases.
A good planned remedial program will help the students to
understand those punctuation errors.
The quotation mark is another forgotten mark. In
their reports the quotation marks are omitted from quoted
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material either at the beginning, or at the end, or both
beginning and end. These errors were frequently made.
The next type of error is inserting quotation marks
around descriptive adjectives for emphasis. Nevertheless,
much of the work was done in the form of short letters
which did not reflect much. The quotation mark and apostrophe, then, should be stressed so that the students can
have a clearer understanding of their use and importance.
Punctuation Items that Need Less Stress in

Teaching

The hyphen and question mark had so few errors in
omission and misuse that the writer did not include them
in an individual frequency distribution table. They are
included in the total number of errors. These two items
had the least number of errors made. There were 35 errors
made in the use of the hyphen, and 17 errors were made in
the use of the question mark in the entire 300 folders.
There were only a few who had interrogative sentences in
their compositions.

The hyphen and question mark were un-

derstood by the student very well. If the word was

broken

in the wrong syllable at the end of the line the student
usually put the hyphen mark to show the division of the
word. For some unknown reason those who omitted the hyphen
at the end of the line put the hyphen at the beginning of
the line. Only a few fell into that category. As a whole,
the hyphen was used correctly without any doubt as to its
usage or rule. The students knew, seemingly, the signifi-
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cance of the hyphen in the sentence structure of compositions.
Few or no hyphenated words are used. Words like !.2,day and tomorrow are not hyphenated any more which lessens
the use of that form in the skills of the hyphen.
A student may be able to recognize an error in punctuation and correct it, but at the same time he may not
know the specific rule that applies to that particular
form of punctuation, because there are several of the same
kind of errors appearing, or the same errors are sprinkled
over the entire composition with an occasional corrected
form of that same error. It must remembered that punctuation has a large field in which the mechanics or art is
taken

for granted. Some kind of mark is usually inse~ted

wherever the writer thinks about it.
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CHAPTER VI
PLAN OF INSTRUCTION
The purpose of this chapter is to design a ''Plan or
Instruction" by which the future students of the freshmen
classes of Prairie View will be given a broader understanding of the punctuation skills. They can be benefited
much if the unit on punctuation is broadened, and certain
revisions are made.
The most important duty of an English teacher is to
make assignments for students to prepare for classwork.
According to E. A. Cross and Elizabeth Carney, certain
plans should be made by the teacher if she wants to be a
successrul. teacher.

In a statement that follows, they say

that:
It is not, of course, merely a job of taking things
as they come but of planning those things 1n the
way they should come according to the needs of
students in a particular school ••• She may plan
in various ways--with the help of her class or
without--but plan she must. This means daily
planning and preparati.o n on the part of the teacher so that materials, devices, and methods will be
fresh in her mind. 1
The "Plan of Instruction" and course outline should
be given each student at the same time,

or near the be-

ginning the semester. Each individual is to do an assignment, and after completing the assignment, one-third of
1

in

p.

Cross, E. A. and Carney, Elizabeth, Teaching En~lish
Hif
Schools. The Macmillan Company, New York, 19 9.
22 •
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the class period for the entire week should be used in
testing the student's progress. It is important to know
whether students are actually using the punctuation marks
that they have been taught or are they avoiding them. If
they are avoiding these punctuation marks, this may possibly explain why in their original writing they made so
many errors •
In another folder this work should be kept so that
when the student has a conference with his teacher, a
record of his progress can be seen. Some authorities advocate style sheets which may be pasted in the back of their
books or be kept for reference in a notebook.
'l"he student should receive another assignment after
the completion of the previous assignment. If a student
knows the usage and rules of punctuation marks, he becomes conscious of his clauses, phrases, words, sentences,
adverbial conjunctions, co-ordinating conjunctions, and
correlative conjunctions.

Cross and Carney believe that

in this business of presenting punctuation many other
things will be taught.

"Clearness of expression is a nec-

essary part of this teaching, but now and then a spelling
demon will be cleared up, a capital letter will be emphasized and will play an important part in the class-thinking.111

When the student finds out he does not know any of

the above-mentioned parts of a sentence, he will proceed
1

!2!!!.,

p. 243.
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to learn the rule and the names of the parts of a sentence
to distinguish which conjunction, phrase, or clause takes
a connna, or semicolon before it. In this way punctuation
rules will aid in solving the problems of other mechanics
of Miglish. The student will learn what a compound sentence is, as well as the form of punctuation mark that is
required for the sentence and the type of clauses needed•
'.L'he same is applied to complex sentences with their independent and dependent clauses.
Present day punctuation practices should be observed
in any form of writing

since some forms of punctuation

have been disestablished. Before instruction, one should
know what styles are used in punctuation. Good books and
magazines should be collected for references. Items that
include certain punctuation marks to be used as samples
should be indexed. To this Cross and Carney add:
In a few good textbooks there are many ideas and
methods on teaching punctuation. These should be
carefully investigated to see whether or not they
are appropriate. If in any way they might confuse
the pupils, no matter how attractive they may
seem to the teacher, they should not be used. The
book is merely a guide which teacher and pupil
may use when the right situation arises ••••
Intelligent use of an excellent textbook will
relieve the teacher of mechanical details and give
her time to spend on creative teaching. A good
book gives the teacher and pupil a chance to see
the whole field of punctuation.
Since the period is understood fairly well and needs
but little instruction in rule, it has been observed by
1

-

Ibid., pp. 237-238.
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the writer that carelessness is the cause of students
omitting the period; therefore stress should be put on its
usage. "Teachers in every class should watch to see that
their pupils do not become careless in the use of the
marks they already know,," 1 is the idea that Cross and Carney have.

However, it is not necessary to utilize much

time in the instruction o~ the period, according to this
group of freshmen . students, since they understand the
rule, but are careless in the use of it. The same should be
applied to quotation marks. The question mark

is

also un-

derstood and should not be included in this pl.an.
The four punctuation marks that should need instruction, as far as the study is concerned, are the comma, the
semicolon, the colon, and the apostrophe.

Mirrielees says

that:
Punctuation can be learned only through
many repetitions. Correctly punctuated
sentences should be first used and many
examples to punctuate should be given,
at first identical, later similar, and
at last, similar but with the likeness
well obscured.a
According to this study, the comma should be the first
punctuation mark in which instruction is given. One of the
first things to note, though, is that there are alterations occurring in the comma series. According to Mirrie1
2

Ib1d., p. 235.

M1rrielees, 21?.· _ill., p. 134.
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lees,

"The connna before

~

in an a, b, and c series. Its

use is passing. The Saturday Evening Post contains no comma before the third of a series connected by~• A logical teacher must let her pupil discard 1t."1 She further
states that, "It is wise to arm yourself first with style
books recently published, and with the best and most recent authorities; but even so your own reading, if wisely
done, ought to prove your most valuable source of information.112

Mirrielees does not mean that a student should

use punctuation marks according to his own ideas, putting
them anywhere, and disregard the rules of _punctuation, because she advocates that

"rules of punctuation are tools

for the kind of sentences freshmen write." 3 The student
has no need to become confused over punctuation changes,
because those changes are few and gradual. According to E.

A. Cross and Elizabeth Carney, "Punctuation changes, but

.

it changes so slowly that the public hardly is aware of
change at all. Those who change the method of writing are
those whose business it is to write." 4

C.H. Ward, agrees with Mirrielees, Cross and Carney,
when he makes this statement about the comma before the
third of a series connected by and, as follows:
The Saturday Evening Post is scrupulous and
Intelilgent and modern In its punctuation ••••
1
Ib1d., p. 142.
a!'6TcI.
"!'6la. , p. 134.
•cross and Carney, .2£•

£!!.,

p. 227
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Thirty years ago the rule was that there
should not be a comma before and; nowadays
academic authority is almost iin'animous in
requiring the comma, and schools must conform to this ••••
Though the rule requiring the comma may
seem fussy, it is strictly logical, because it shows a reader how many co-ordinate items there are. Without the comma the series looks like x + (y + z);
we want it to look like x + y + z. 1
Other forms of punctuation in commas remain unchanged, such as,
the comma, (l) with quotation mark
(2) to separate long introductory adverbial

clauses from the main clause
(3) to separate co-ordinate clauses joined

by a conjunction particularly with~

-

and for.
(4) to set off parenthetical expressions:

a. appositives,

b. geographical names that explain other
names, and dates that explain other

dates,
c. Mild interjections,

d. explanations like as you know, it
seems to me, and so on. 2

c. H. Ward, What is En~lish? Scott, Foresman and
Company, Chicago, 1925. pp. 2 5, 247.
2
M1rrielees, 21?.• cit., p. 132.
1
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The semicolon should be taught next.

It does not

have as many rules as the comma, but somehow, it is misused almost as much;

because of the students' misunder-

standing of the rule--how it ls used, and why it is used.
It is Mirrielees' idea that, "Probably the average freshman concerned with whole sentences and with gaining some
variety in his sentence beginning will have no use for a
semicolon." 1
The colon has three functions, as follows:
1. To set off salutations of a business letter.

2. To introduce formally a word list, sentences,

questions, and long quotations.
3. To separate the hours and minutes 1n a statement

of time.
The apostrophe has established certain forms of usage
for singular and plural possessives.

"There ls apparent

today a growing fashion to omit the apostrophe" 2

in such

titles, as Teachers Association, Teachers College, and
Pikes Peak. Such words ending 1n .! take only the apostrophe and omit the following!!.•
These authorities on the instruction of punctuation
seem to disagree, but they all agree in their final statement. This ls what Ralph H. Singleton has to say about the
1

Ib1d.

9

Bryant and Aiken, 21?.•

.2.!l•,

p. 99.
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teaching or punctuation marks:
The student writes a paper which is obscure
because of erratic punctuations ••••
Punctuation is merely one of the devices by
which a writer can convey thoughts to others ••••
Other substitutes are italics, capitals,
sentences, paragraphs--devices which ought
to be taught along with punctuation since
their purpose and use is the same ••••
The punctuation is merely a guide for the
eye and in no sense as a cue for the ear.
Moreover, since the written statement is
always addressed to the eye, however much
it might be intended as a guide for the ear,
the different marks of punctuation are, by
connnon agreement, used to express different
relationships between words and groups of
words ••••
Certainly it is good pedagogy to insist upon
a thorough grasp of principle rather than
upon a blind following of a rule. Make clear
that the rules are speicfic application of
principles, that the rules will help him
to remember that here he is faced with a
situation in which he needs to convey the
information that this particular mark of
punctuation can best convey. Insist always1
that behind the rule lies the principles.
Other authorities on punctuation express their views
about the teaching of punctuation marks. They desire to
use some of the new ideas, but do not advocate that the
college student use the new ideas. Where understanding is
needed in sentence structure, it is best to teach freshmen students the mechanics of punctuation in composition
by rule. A good composition should have punctuation marks

1

Singleton, ~-

ill•,

pp. 111, 112, 113.
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as near exact - as the spelling 0£ words and capitalization;
af'ter all, it is the construction 0£ the sentence that
gives it clearness 0£ thought. In his book, Raymond Woodbury Pence says,

"Punctuation is at times as important as

the choice 0£ words or the construction of sentences in
accurate and ef£ective composition." 1
Sentences, then, are constructed on a pattern that
needs to be put together with punctuation marks. Some
authorities on punctuation advocate teaching a punctuation
mark when it presents itself; thus giving the freshmen
students a basic understanding of punctuation marks. Francis
Shreve belie:ves that, "rules must be learned by the inductive methods, and made habitual by practice." 2
Plan of Instruction
This is a general idea of teaching punctuation skills,
and can_be used with any punctuation mark.
1. Ascertain the student's previous knowledge by giving a diagnostic test in punctuation, (see appendix

c).

Cross and Carney state that, "Diagnostic pre-testing
is necessary, £or by this means a teacher can find out
1

Raymond Woodbury
The Macmillan Company,
2
Franc1s Shreve,
Christopher Publishing

Pence, The Mechanics of Writing,
New York, 1922. p. 1.
The Psychology of Teaching English
House,7:Joston, 1941, p. 14B.
'
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just which of the minimum essentials the pupils already
lmow and which ones she should stress in her teaching." 1
2. List and classify the errors of each student.
3. List the rules which the students failed to apply correctly in the test, judging from the way they used
punctuation marks in the test.
4. The first lesson or assrgnment should be given to the
students in the form of a sample composition, including the same punctuation skills that the students missed.
With the rule let the students find an example to compare with the punctuation marks in the sample composition. Let them continue to go over it so it may become a part of them.
Again Cross and Carney make a good point in saying,
"Until a. boy or girl becomes an authority on the subject,
it would be much more appropriate for him or her to use
the accepted :forms." 2
5. When the majority of the students get the idea o:f the
sample composition, then take one punctuation mark at
a time so that each student can receive individual instruction by special assignments. Each student should
be required to bring a folder for his work.

1
2

Cross and Carney, 2£· ~ . , pp. 234-235.
p. 227.

~.,
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cross and Carney expressed a similar idea in the following excerpt:
Having pupils write short paragraph themes for the
purpose of examining the sentences for punctuation
1s an excellent idea. It will show also what few
different punctuation marks the pupils will use
unless they are definitely introduced to him.
One does not teach a rules as a memory exercise
but as a help to clarify thinking. Pupils make
their own rules, and then they must hold to them.
Giving the class drill in punctuating paragraphs
similar to what they are to use in a future assignment is a good idea. Paragraphs to punctuate may
also be taken from the local newspaper--a part of a
news or feature story would serve nicely. Model letters may be shown to the group, and letters may be
dictated for the class to punctuate. 1
6. Give the students a clear understanding of the punctuation marks to be covered in the entire unit. The most
difficult ones will have been selected that gave the
students the most trouble during the diagnostic test.
Review, drill, and testing should be an important ele-

ment of any plan of instruction.
7. Set a definite objective to be obtained.
8. Arouse new interests in the plan by having the students
bring in certain articles involving punctuation marks
that are different from the rule.
The number and kind of sentences will depend upon
the teacher's purpose. Exercises and tests shou1d
not be so long as to be tiresome, and drills
should be short and given frequently. The question
of using a sentence or more in the group in which
no punctuation 1s necessarv will be lert to the
discretion of the teacher.~
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See that each student understands the unit before he
proceeds to the next item.
9. Locate students needing special help. Check their work
in the folders often.
10. Definite assignments should be made in writing so that
the student can refer to it whenever he desires.

See

that each student understands the punctuation item before he proceeds to the next punctuation item. See
that each child take down the assignments on paper
when it is written on the blackboard.
This "Plan of Instruction" will serve as an outline.
It should be elastic and adjustments can be made to suit
the students' needs. Those who are able to go on with
their assignments should have new or more difficult assignments on the same thing. Remedial work will have to be
done constantly. Julia H. Wohlfarth states,

rrobservation

is always a good starting point. It is, in fact, the scientific way:

first, observation; second, interpretation;

and lastly, application." 1

Cross and Carney say that

A teacher should not hesitate to teach punctuation
and to hold her pupils to a high standard of
achievement. Realizing this, the teacher will not
trust to luck nor to a pupil's inspiration in
presenting to her class the fundamental things
which make for future well-organized thinking and
rich living.~

1

Julia H. Wohlfarth, Self-Help Methods of Teaching
English.
World Book Company, chicago, 192'1. p. 251.
2
Cross and Carney, £1?.• £!.!., p. 143.
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CHAPTER VII
SUMMARY

This study has shown the punctuation errors made by
the freshman class of Prairie View College, 1944-1945 as
they appear in their folders for the first and second semester. There were 300 freshmen student folders including
work that was done in one semester. These errors were
checked and tabulated, and the most frequent occurrence of
these errors enabled the writer to determine some of their
trouble and make a Plan of Instruction to aid the students
in learning the mechanics of punctuation.
The types of punctuation errors that most commonly appeared in the freshmen students' folders of 1944-1945 were
the comma, the apostrophe, and period. The aenrl.co1on and
colon appeared next in difficulty. The question mark and
hyphen were the least difficult.
If there was

any relation between the knowledge of

the punctuation rule and the usage, it appears to be very
slight. There are cases where the student knew the rule,
but failed to apply it. Some students' knowledge of the
rules of punctuation marks showed insufficient coaching
before they entered college. They showed a general weakness in their ability to use the various punctuation marks
correctly. They use punctuation marks like a guessing game
or trial and error process, knowing that a mark is due to
be there some where in the sentence. Roscoe Edward Parker
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states that,

ttstudents must be taught the functions the

punctuation marks perform.n 1

Some of the students• sub-

jects and contents for their compositions were selected
from periodicals and books, and in making this revision of
the contents there was a confused notion, at times, where
the punctuation mark belonged . There was a decidedly big
difference in their original writings. The rule was not
applied.
It must be remembered that incorrect punctuation
marks mislead the reader in getting the correct interpretation of a sentence. Punctuation is based upon three
:fundamental requirements, as follows:
1. An exact understanding of the rules of gra:mmar .
2. An accurate knowledge of usage according to the
rules of grammar.
3. Read good magazines that carry editorials, or good
books.
The story of change in punctuation is also extremely
interesting. Bryant and Aiken give this as a study:
In approximately 100 sentences of the two periods,
the typesetter of 1879 found it necessary to use no
fewer than 173 commas, while the 1939 typesetter
used almost exactly half as many, that is 87.
Thirteen semicolons were found necessary in earlier
columns, while the latter used but five. Other
punctuation marks, such as colons, dashes, hyphens,
1

Roscoe Edward Parker, The Principles and Practice of
Prentice-Hall, Inc., 1931. p. 164 .
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and quotation marks were few and showed no
very significant variation in the two sets
of editorials. 1

INFERENCES DRAWN FROM STUDY
1. If students are given lessons in punctuation skills,
it should be an outside activity, such as comparing
certain sentences of books, magazines, newspapers
with rules of grammars to show the difference, if any.

2. If this "Plan of Instruction" is initiated in the
freshman year and continues throughout the year, it
should lessen errors in punctuation skills.
3. A weak student ehoul.d improve in the punctuation
skills--if punctuation skills are introduced before
the other mechanics of English.

1

Bryant and Aiken, .21?.. ~ . , p. 45.
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APPENDIX A

Department of English
English 113

Prairie View College
Grammar and Composition

COURSE OUTLINE
I. Aims: Satisfactory completion of this course should
enable the student to:
1. Show knowledge of good form 1n personal and
business letter writing.
2. Show knowledge of (Old Testament) biblical facts
and stories.
3. Demonstrate knowledge of functional grammar and
mechanics of English usage by
(a) Recognition of parts of speech.
(b) Recognition of the sentence, · labeling its
parts--words, phrases, clauses,--and showing relationship of pa~ts by form, connecting words, and position.

(cl
(d

Correct use of hnglish idioms.
Facility in punctuation.
(e Facility in note taking, and making outlines and summaries.
s. Demonstrate knowledge of proper procedure in
preparation of the investigative report.
6. Show by written report fair ability to read appreciatively and review items of fiction, non
fiction, and autobiography.
7. Demonstrate oral delivery, especially as regards
volume control, clear delivery, clear enunciation, and good pronunciation.
8. Demonstrates
1 J_n the art of conversation.

4.

II. Textbooks and other ..,terial.s:
1. Davia et al, Direct Communication.
2. Emery and Kierzek, English Fiindamentals (Form A,
Revised).
3. Campbell, Van Gundy, and Schrodes, Patterns for
Living.
4. Webster's Collegiate Dictionary, Fifth Edition
(Merriam Company).
5. Holy Bible, Authorized Version.
6. A notebook, preferably loose-leaf' for 8xl0 1/2
theme paper.
7. Two manila folders. Endorsement of the folders
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should be according to the instructions given on
the GENERAL INFORMATION sheet of this department.
III. This course will cover the following Major Topics
(units):
1. Letter writing••••••···•·• Periods
2. The Bible (Literature) • • • • Periods
:3. Grammar and Mechanics, Note taking, Making out-

lines and sunnnaries. ·••·•·••••••·•·•·•····•·••
Periods
4. Exposition:

(a) The investigative report •······•••··•••
Periods
(b) Reviews and reports (chiefly periodical
literature) • • • • • • • • • • • • • • • • • • • • • • • • • • • •
Periods
5. Conversation and exercises in oral delivery • • •

Periods
CONTINUATION: ENGLISH 113: COURSE OUTLINE

I. Types of Letters Required:
1. Order (Merchandise}

6. Application:

9.CommendaPart-time job
tion
2. Adjustment
or scholar- 10. Condol- ·
ship
ence
3. Order (Textbook)
7. Grievance
11. Intimate
or Protest
or
4. Application (Teaching B. informal
Friendly
Note
12. ~o the
5. Follow-up
a. "Thank you"
Press
b. Acceptance
o. Regrets
II. Grammar-- oints for Emphasis
1. «ecogn · t1on of parts of speech.
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2. The sentence and 1ts parts: phrase, clause,
agreement between subject and predicate verb and
agreement between pronoun and antecedent.
3. Knowledge of syntax demonstrated by grammatical

analysis of the sentence.

4. Punctuation: (a) Uses of the cormna, especially as

s.

regards 1. the comma blunder, (2) separation of
two independent clauses by a co-ordinating conjunction; (b) uses of the semicolon; (c) uses of
quotation marks.
Spelling: (Selected list).

III. The Investigative Report--Approximately 1,000 words,
preferably less. Emphasis upon such as the following:
(a) Method (e.g., use of library), (b) Procedure (e.g,
Note taking), (c) Sources and form {Manuscript).

IV. L1terature--A1ms: (1) To provide provocative (and
model) materials and exercises in composition, chiefly written; (2) to increase the student's background
of knowledge (information) and experience. Subject
matter (content) will be drawn from the following:
(a) periodical reporting, (b) Bible (chiefly stories),
(c) Autobiography (Up from Slavery), (d) a faction
report.

v.

Oral Discourse: (A) Memorized selections (chiefly
verse form), (~) Oral presentation of periodical.
reporte,(C) Speech recording.

MEMORANDUM: (Note: The information given here should be
supplemented by that on the GENERAL INFORMATION sheet
of the Department)
1. Each student ls expected to present himself for at
least . three conferences with his instructor during
the · term.
(al First conference date before Nov.
(b Second conference date before Jan.
(o Third conference date before Jan.
2. There will be periodic reading and vocabulary tests.
(.Ask your teacher for a word study list.)
3. Each folder must carry a Table of Contents on the
front cover.
Minimum number of passing reports (themes) required for
satisfactory completion of course:
Your first speech recording should be made before the midterm examination.
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APPENDIX B
QUESTIONNAIRE
English Teachers' Report on Students
Will you answer the questions listed and return questionnaire innnediately. If you do not have enough space to
answer, write on the back of sheet.
Na.me _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

1. How many s~udents were enrolled 1n your English class?
a. English 113 - first semester_
b. English 113 - second semester_
2. Did your students, in your opinion,know how to
punctuate when they first entered college? Well
fair
poor

ll

3. Do you include the study of punctuation marks as a
definite unit in your course?
Yes ( ) No
( )
4. If so, about what percentage of class time per semester do you devote to it?
5. If not, what provisions, if any, do you make for the
improvement of the student's punctuation?
6. What punctuation errors seemed to cause the student
the most trouble? Check. 1. Commas
2. periods
3. colons
4. quotation marks
5. semicolons
6. hyphens
7. apostrophes
B. question marks

l
i

7. What authority did you use in determining punctuation errors? Check.
1. grammatical
( )
2. practice of professional writers
( ))
3. or both
(
8. Did the students show any improvement in punctuation
skills at the close of the semester?
Indicate by checking.
1. great improvement
(~
2. fair improvement
3. slow improvement

l
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Questionnaire (Continued)
4. no improvement (( )
5. deterioration
)
9. What alterations or revision in instruction do you

suggest to improve the students' punctuation
skills?

10. Indicate the students' reactions or attitudes toward
toward the study of punctuation.
Remarks:
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APPENDIX C

To become better acquainted with a freshman student's
skills in punctuation, a certain amount of information is
necessary to be known. To get this information the following teat, an inventory as a spark should be administered. Below is a test of that type:
Test in Rules of Punctuation
Directions: This brief test 1s for the purpose of determining how well you know the rules for punctuation.
Fill in the blanks with the name of the punctuation
mark used 1n each sentence. Read carefully and work rapidly.
Example:

The period is used at the end of a declarative
sentence.

l. The ____ ls used to set off slightly parenthetical

inserted idea.
2. The

---- is used

to set off appositives at the

beginning or end of a sentence.
is used after an expression to show strong
---emotion or surprise.

3. The

4. The ____ is used to separate clauses joined by and,

but, for, as, or any other conjunction.
5. The

is used after a direct question.

6. The

is used between clauses of a compound sen-

tence when not joined by a conjunction.
7. The ____ is used after an expression formally introducing a list, or a long quotation.

e.

are used to enclose a direct quotation.
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9. The

is used to
---clauses in a series.

separate words, phrases, or

is used to separate one sentence from
--another.
is used to make
division within a senThe
---tence when the parts separated are very long, or have

10. The

11.

a

commas within themselves.
1s used after an initial and abbreviation.

12. A

are used to enclose the titles or poems,

13.

stories, and plays.
14. The

is used to indicate the possessive case.
is used between the hours and minutes in a

15. A

statement of time.
is used to indicate the omission or a let---ter or letters in contractions.

16. The

is used to
---or an address.

17. The

separate the parts of a date,

are used to call attention to technical,

18.

foreign, or unusual words.
19. The

----

is used to separate a short quotation from

the rest of the sentence.
20. The

is used to break a word at the end of line.

21. 'l'he ____ is used after the salutation in a business

letter.
22. The

is used in the salutation in a friendly

letter.
23. The
24. The

is used in a complimentary close of a letter:

----

is used in compound words.
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